Case for Support

The Building Schools for the Future (BSF) programme represents one of the most significant government investments in schools building since the Victorian era. At its launch in 2004, coinciding with the opening of Capital City Academy, the Prime Minister stated his aim to transform secondary by creating a new generation of schools with state of the art IT facilities, sports provision and out of hours access to the community – all built around the needs of students, teachers and the wider community (see Blair, 2004a). In 2004 BSF also commissioned leading architects to design exemplar schools published as Schools for the Future: Exemplar Designs. Design innovation was seen as key to improving standards. However, in a more recent report Assessing Secondary School Design Quality the Commission for Architecture and the Built Environment (CABE) argues that too many mistakes of the past look like being repeated. Despite a commitment from the Department for Education and Skills (DfES) that the BSF programme will ensure that all new schools and academies will be models of sustainable development, CABE states: ‘With very few exceptions schools performed badly on transformative design – design that brings about change in learning technologies – and on basic issues of environmental sustainability’ (CABE, 2006, 4). Furthermore, the Sustainable Development Commission’s (SDC) submission to the Education and Skills Committee Inquiry on Sustainable Schools (15th June 2006) states: ‘…while a vision for sustainable schools has recently been published by the DfES, its implications in terms of the design of school buildings has not been sufficiently thought through’ (SDC, 2006, 3).
There are many current initiatives investigating new approaches to schools design, including those carried out by SchoolsWorks and The Sorrell Foundation. As a result of their Joinedupdesignforschools programme, for example, The Sorrell Foundation has made two recommendations for schools undertaking BSF or Primary Capital Development: To make it mandatory to form a pupil client team and to ensure that all of the common issues identified by pupils during their programme become part of the dialogue for every school planning improvements. These common issues include civilised dinner halls, welcoming reception areas, sixth form socialising places, chill-out and chat zones, as well as the building of schools children can feel proud of and feel they belong to. Hence, the Sorrell Foundation understands the benefits of participation in terms of developing life skills, achieving better design improvements to schools (as children can list problems in schools more easily than parents or teachers) establishing different ways of learning and of building schools communities. School Works similarly suggests that participatory processes are of benefit in improving educational performance. They sees participation processes as fulfilling obligations under the Children’s Act (which argues that children should have greater roles in positively shaping their own futures) and to the recommendations of Every Child Matters. However, they suggest that participation is also key to sustainability, that involving users will mean that schools are inclusive environments and in this way participation projects support the move towards sustainable communities. Nevertheless, School Works has criticised the arbitrary nature of current participation processes. They have proposed that the government should not only place mandatory participation at the centre of school design, but ensure a minimum standard for participation in procurement strategies (Goddard, 2006). 

The Government’s 2005 Sustainable Development Strategy states that there are two ways of embedding sustainable development in the education system: by teaching and by participation. By teaching how lifestyles choices contribute to the well-being of communities and through working together towards sustainable development goals (HMSO, 2005, 151). The SDC conclude in their report that the DfES should commission research into the true costs of the sustainable development of schools but also into methods of linking sustainable design to pupil learning (SDC, 2006, 17). Similarly, the DfES Sustainable Schools Consultation Paper argues that the sustainable development of schools requires community action and education ‘…to train the gaze of young people in the direction of a sustainable future’ (DfES, 2006,1). In this way the benefits of strategic energy initiatives in schools are seen in terms of building community – engaging staff, parents and the wider community – as well as cost saving, behaviour improvement and achievement raising. Furthermore, the Consultation paper bases this approach on the suggestion that child centred participation projects are guided by the principle of care. The consultation paper states: 

‘Care breeds responsibility. Schools that involve pupils in the design of playing areas experience reduced incidents of bad behaviour including bullying and vandalism. Little is wasted in a sustainable school. Surplus items are recycled, composted or donated. Health is taken seriously. Quality food and drink are sourced from local suppliers where possible and pupils and encouraged to come to school by foot or bike. Diversity is celebrated. Everyone is represented and valued (DfES, 2006,2).

The issue of care, as a non-exploitative relation with the environment and others, is, an interesting way of linking participatory processes in design with learning and sustainable development. However, it is also somewhat more complex than presented. The issue of care has a relation to a phenomenological tradition and brings with it a critical context and a wealth of existing research broadly described as eco-phenomenology. Moreover, consumerist attitudes and societal norms have profound effects on children and young people’s attitudes to renewable energy and sustainable lifestyles. The proposed research thus relates directly the projects being carried out under the Towards a Sustainable Energy Economy Programme and the socio-economic challenges of the “Managing Uncertainties” Groups: “Beyond NIMBYism” and the RESOLVE group. It addresses questions surrounding the social acceptance of sustainable energy and the role of community based initiatives and public engagement intended by the “Beyond NIMBYism” project. It is particularly relevant to the production of a framework for understanding perceptions of sustainable initiatives However, it is specific to young peoples attitudes to sustainable technology, to the role of teaching, and the influence of innovate participation processes in schools design and on the wider community. Similarly the proposed research is positioned within the context of relations between policy, lifestyle choice and the influence of consumerism that the RESOLVE group aims to understand. It shares a motive to explore the economic, social and psychological implications limiting the move to more sustainable economies. Nevertheless, again the particular focus of the research is children’s views and attitudes to consumerism and the influence of participation projects in the design of schools on policies of sustainable communities. 
The proposed research would allow the fellow to continue to expand PhD research themes and to utilize experience gained both as a Research Associate at The University of Sheffield for “The View of the Child” EPSRC/AHRB project in addition to that gained in commercial research contexts. It will allow the researcher to pursue an academic career path in an important interdisciplinary area. It will also allow the researcher to apply important skills to an area which is of value to the building industry as well as to academic researchers. Moreover, it is well suited to the researchers already interdisciplinary education. Reviewing policy to address how responsible attitudes to the environment and to others are guided by the principle of care is a direct continuation of PhD work. Care thought in the philosophy of Luce Irigaray challenges existing notions explored by eco-phenomenology and has relevance both to contemporary policy on education, environmental theory and to the architectural and urban theory of sustainable communities. Moreover, Luce Irigaray has recently presented papers on the subject of education, for example: “Listening Thinking Teaching” at the Conference In All The World, We Are Always Only Two where she argues we must learn to dwell before we can teach. She has also worked directly with Italian children and presented exhibitions of this work as “Chi Sono Io, Chi Sei tu? [Who am I? Who are You?]. The proposed research will thus explore and compare a variety of new materials and innovative philosophies both in terms of their potential for understanding participation processes and their relation to policy aims such as well-being and building sustainable communities. 

Project 1

How Can We Design Schools To Encourage Sustainable Behaviour, Co-Design Methodologies and Sustainable Communities: A Literature Review.

Challenges and Issues

One definition of sustainable development is that which enables all people to satisfy basic needs and enjoy a better quality of life, without compromising the quality of life of future generations (see Bruntland Report 1987). The Office of the Deputy Prime Minister (OPDM) describes a sustainable community as one that meets the diverse needs of residents, is sensitive to the environment, safe, inclusive, well planned, well built and well run and one that offers equality of opportunity to all: Sustainable communities, as defined are those panned with care for the long-term by those who: act in the long-term, belong to their own immediate geographic interest boundaries and who involve users and local residents in shaping their policy and practices. For the DfES a sustainable school is one that teaches by example as well as by instruction.

Furthermore, the DfES quotes the Prime Minister statement: “Sustainable development will not just be a subject in the classroom: it will be in its bricks and mortar and the way the school uses and even generates its own power. Our students won’t just be told about sustainable development, they will see and work within it: a living, learning place in which to explore what a sustainable lifestyles means’ (Blair, 2004b). Nevertheless, the way schools can encourage sustainable behaviour and so that sustainability is not just an ‘add-on’ to conventional design approaches is a complex issue for designers. The proposed research project investigates the development of participation projects with children and reviews both theory and practice of participation. It examines methodologies of participation, in particular those that aim to inspire responsible approaches to the environment and others. It examines the relation of co-design to building sustainable schools and focuses, in particular, on the principle of care and on approaches that suggest ownership and guardianship of the school environment. It aims to bring new theoretical materials to the field and develop case studies of participation projects with children that investigate a variety of methodologies and aims. Participation projects are being promoted for a variety of reasons, the key questions investigated are:

· What are the most appropriate methods of consulting with children to achieve both better learning environments and the integrated social, economic and environmental goals described by the Governments sustainable communities agenda?

· How can we building learning environments to encourage sustainable behaviour, challenge consumption behaviours and respond to the view of the child – how he or she is in the world?

· Under what conditions have participatory projects emerged as significant to the design of schools buildings in the UK?

· What are the perceived benefits of participation processes, of involving both schools and communities in the design of learning environments and to what extent are these being realized?

· What are the influences of consumerism on children’s views of their learning environments and of sustainable technologies?

· Is there a conflict between the design of better learning environments and the building of sustainable communities?

· What are the potential barriers to social, economic and technological change and the potential limitations of public policy to promote the sustainable communities agenda?

· Can we qualify the benefits of participation in the sustainable development of the built environment both in terms of learning and well-being?

Approaches and Methods

The proposed research entails an extensive review of literature on child-centred initiatives in the design of schools buildings. The research will provide a rigorous analysis of the rational for the different types of participatory initiatives being carried out in the design of schools and it will identify the factors that contribute to constrain the policy aims of such initiatives.

Outcomes

· To produce a review of the theory and practice of participation methods with children.

· To explore new methods and materials of influence to participation projects.

· To review current policy with regards schools building and sustainability.

· To establish a network of interested parties, research groups, schools, teachers, organizations and data resources.

· To establish a bibliography of important sources.

· To produce a series of case studies of participation projects with children.

Project 2

Children’s Relation to Sustainable Lifestyles: Questionnaires and Interviews.

Challenges and Issues:
Adult consumer behaviour has a profound influence on children’s approaches to sustainable development. This research project investigates the role of teaching in the building of sustainable communities and focuses particularly on teaching in schools, which is limited in comparison to other countries worldwide. This limited teaching has an influence on children’s perception of the built environment and on participation processes. The project involves questionnaires and interviews with both children and teachers concerning their own perceptions of the importance of sustainable technology. Key questions are:

· What are the influences of adult consumerist behaviour on child centred approaches to the design of school buildings

· What are the influences of consumerism on the child voice in co-design processes.

· What is the current state of teaching sustainable technology and the importance of sustainable lifestyles?

Approaches and Methods

The proposed research will take the form of a series of questionnaires and selected structured interviews with children and young people as well as with teachers. The preparation of case studies from the previous project will inform methodology of the structure of questionnaires and later select interviews. The methodology of the questionnaires and interviews will also take shape as a result of studies of new material and approaches, and through dialogue with interested parties as part of the networking aspect of the research project as a whole. The ESDS and Qualidata database has been investigated and no research datasets exist in the subject of the proposed research.

Outputs

· A qualitative study of how children understand the value of renewable energy initiatives

· A study of the problems of teaching sustainable technology.

Project 3

Establishing a Methodology of Participation.

Participation methodologies can vary considerably between projects and many have commented that the popularity of such methods is making processes almost obligatory. Architects consult because planning regulations require them to do so and processes of participation are loosing their educational and transformative potential. The key questions of this research project are:

· What are the best methods of consulting with children, both in term of learning and in terms of sustainable behaviour?

· How can we respond to the view of the child and encourage the development of how he or she is in the world?

· How can we analyse our own preconceptions our own attitudes to sustainable technology within the participation process?

Approaches and Methods

The proposed research will take the form of a series of workshops with children and young people as well as with teachers. The preparation of case studies and interviews from the previous projects will inform methodology of the workshops. The workshops will be aim to explore community and take shape through research and through dialogue.

Outputs

· Data in the form of photographs, drawing, audio recordings, and videos of workshops made by children themselves.

· A published study of the development of the workshop methodology.

Publications and outputs will take the form of published papers and presentations and conferences both in the UK and internationally. The workshop data will be analysed and collected to form a book. Initial bibliographies and case study summaries as well as progress of interviews and workshop methodology will also be uploaded to the website of the project for discussion with interested parties. The final conference will be published as proceedings and all papers and abstracts available online.  Research dissemination is very important to the project. At an early stage of the project the website will be created and form the start this will have the potential to upload a shared information resource about the project including select data from workshops. Networking is also a significant aspect of the project and the researcher will visit other research groups to access archive information where available and discuss research findings. At an early stage a Jisc-mail discussion group will be set up to create an interdisciplinary and international group interested in the field. 

The researcher will be mentored by two teaching staff within the University of Nottingham, Professor Tim Heath from the Department of Architecture and Dr. Peter Gates from the School of Education. Both are experienced in the area of the proposed research. The mentors will ensure that the researcher undergoes both a general training programme to consolidate research skills, identify weaknesses and build on skills as required. The mentors will also guarantee the general everyday progress of the research and be responsible for academic guidance.
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